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TEACHING ENGLISH IN INCLUSIVE EDUCATION

Abstract. Teaching English in an inclusive education setting is a pressing issue
that requires taking into account the students’ diverse needs. The specifics of edu-
cational process organizing for children with special educational needs in learning
a foreign language are examined in this article. Approaches to adapting educa-
tional materials, using differentiated methods, and creating a supportive environ-
ment are analyzed. Particular attention is paid to integrating universal learning
design (UDL) and using modern technologies, such as interactive platforms and
adaptive applications. The article emphasizes the importance of training teachers
who can work effectively in inclusive classrooms, as well as cooperation with par-
ents and specialists. Based on the methodology analysis and practical examples,
recommendations are offered for creating an accessible and effective English lan-
guage teaching system that promotes the language skills and social inclusion de-
velopment. The article is addressed to teachers, researchers, and administrators
of educational institutions seeking to improve inclusive education.

Keywords: inclusive education, universal learning design, adaptation of materi-
als, educational technologies, differentiated methods, social inclusion.

Introduction. Inclusive education is becoming an integral part of the
modern educational system, providing equal opportunities for all students,
including those with special educational needs. Teaching English in such
conditions is a challenge, as it requires not only mastering language skills,
but also taking into account the individual characteristics of each student.
English, as a means of international communication, plays a key role
in social and academic integration. However, traditional approaches to
teaching foreign languages often do not take into account the diversity of
cognitive, physical and emotional students’ needs. In this regard, there is
a need to develop flexible methods that promote effective learning in an
inclusive environment. how to adapt the process of teaching English to be
accessible, motivating and effective for all learners, and also highlights
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the importance of an interdisciplinary approach and the use of modern
educational technology

The aim of the research was to develop recommendations for organiz-
ing effective English language teaching in an inclusive education environ-
ment that promotes the development of students’ language competencies
and social inclusion with special educational needs. To achieve this aim,
the following tasks were set:

1. Analyze existing approaches to teaching English in an inclusive en-
vironment.

2. Explore the possibilities of using universal design for learning (UDL)
in teaching English.

3. Assess the role of educational technologies in adapting the educa-
tional process.

4. Identify key aspects of training teachers to work in inclusive classes.

5. Develop practical recommendations for creating an accessible and
supportive educational environment.

Research methods. The study is based on a qualitative analysis of
scientific literature on inclusive education and foreign language teaching.
Methods of data systematization and generalization were used, includ-
ing a review of international and Russian practices. The work uses an
interdisciplinary approach combining pedagogy, psychology and educa-
tional technologies. An analysis of cases demonstrating the successful
implementation of adapted methods and technologies in inclusive classes
was conducted. Comparative analysis elements were also used to assess
the various approaches effectiveness, such as differentiated learning and
UDL. Data was collected from open sources, including articles, teaching
aids and educational platforms.

The study is based on a qualitative analysis of the scientific literature
on inclusive education and foreign language teaching. For example, Rodri-
guez and Cook highlight the role of interactive platforms such as Quizlet in
adapting learning for students with special needs by increasing materials
accessibility [1]. Kast describes the universal design principles for learning
(UDL), including multiple means of presentation and engagement, which
formed the basis for adapting English lessons [2]. lvanova emphasizes
the need for an interdisciplinary approach in Russian schools, combin-
ing pedagogy and psychology [3]. Petrova points to a lack of training for
teachers for inclusive classes [4]. Johnson demonstrates the effective-
ness of differentiated instruction for motivating students [5].

To test the effectiveness of the proposed approaches, | have devel-
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oped an experiment aimed at introducing adapted methods of teaching
English in an inclusive class. The experiment is conducted in a secondary
comprehensive school with a group of 15 students, including 5 children
with special educational needs (speech, hearing and autism spectrum dis-
orders).

In the first stage, | conducted a diagnostic to determine each student’s
language level and individual needs. Testing was carried out over two
days to avoid overloading the students. | divided the class into two groups
of 7-8 students to provide individual support. For each module, | provided
clear instructions (oral, written and visual), as well as examples of com-
pleting tasks. For students with special needs, | offered a choice of a con-
venient response format, such as written or oral. During the testing, an
assistant was present to help with technical aspects and support students
on the autism spectrum.

After completing the testing, | collected and conducted a quantitative
analysis, which showed that vocabulary was 40% (average result 8/20
points). Students with cognitive difficulties showed below average results
(20-30%).

Listening results (35% (1.75/5 points)) showed that students with hear-
ing impairments had low results (0-20%) without subtitles

Reading results 45% (4.5/10 points). Which means that with adapted
materials, students with visual impairments showed an average result.

Speaking results showed the lowest percentage of 30% (3/10 points),
which means that students with speech impairments and autism spectrum
disorders experienced the greatest difficulties (10-20%).

The answers were assessed according to pre-developed criteria (cor-
rectness, completeness). Each student’s results were converted into per-
centages for standardization (e.g. 8/20 points = 40% for vocabulary). It is
class averages.

For qualitative analysis behavior, | recorded observations of student
behavior, such as anxiety levels, need for additional instructions. This
helped to identify barriers, such as concentration difficulties in students
with autism spectrum disorders.

Based on the results obtained, for each student with special needs,
| compiled a short report describing their results and needs, for example,
“a student with a speech disorder needs pronunciation support.”

Initial testing provided accurate data on the students’ language skills
and learning needs. Adaptation of the instruments ensured accessibility
for all participants, and the combination of quantitative and qualitative data
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helped to develop an individualized curriculum. For example, low speak-
ing results for students with speech impairments prompted me to integrate
speech therapy support, and listening difficulties for students with hearing
impairments prompted me to increase visual materials. These data be-
came the basis for the subsequent experiment and comparison with the
final results.

Practical implementation. Based on the diagnostics, | created a flex-
ible plan for conducting experimental lessons:

1. Multimodal materials (videos with subtitles, interactive cards).

2. Differentiated tasks that take into account the level of preparation
and perception features.

3. Using the Quizlet platform for learning vocabulary with accessibility
settings (e.g. text descriptions of images).

To implement the developed methodology, lessons were held twice a
week. | used group work, individual assignments and technologies such as
interactive whiteboards and applications. Teachers received short training
on inclusive methods to effectively support students. Midterm tests and
observations were conducted monthly to track progress.

To explore the “Daily Routines” topic, | developed a lesson that includ-
ed differentiated tasks that were tailored to all students. The tasks were
implemented according to UDL principles to provide multiple means of
presentation, action, and engagement.

Task 1: vocabulary review (for all students)

The aim: to learn 10 words related to everyday activities (e.g. wake up,
eat breakfast, go to school).

Materials: interactive flashcards on the Quizlet platform with images,
text, and audio recordings of words. Subtitles and text descriptions were
added for students with hearing impairments.

Conducting form: students worked in pairs using Quizlet to memorize
words. Students with speech impairments practiced pronunciation with
the help of audio recordings, and students on the autism spectrum could
choose between visual and text cues.

Adaptation: for a student with hearing impairments, | provided printed
flashcards with large print and visual associations (e.g. a picture of an
alarm clock for “wake up”).

Task 2: group discussion (differentiated)

The aim: write a story about your day using new vocabulary.

Materials: interactive whiteboard with a story template (“In the morn-
ing, I... Then |...”) and visual cues.
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Conducting form: students with advanced skills worked in groups to
write a story about their day. Students with cognitive difficulties used a
template with ready-made phrases and pictures to write a text. A student
with a speech impairment recorded his story using voice input on a tablet
and then played it back to the group.

Adaptation: for a student with an autism spectrum disorder, | provided
the opportunity to work individually with a pre-recorded video of a story
example which was demonstrated by teacher.

Task 3: interactive game (for engagement)

The aim: to consolidate vocabulary through play.

Materials: “Match the Action” game on an interactive whiteboard,
where you need to match words with pictures or actions.

Conducting form: students took turns choosing the correct pairs (e.g.
“eat breakfast” and a picture of food). The game was available in two
modes: with text prompts and with audio for students with different needs.

Adaptation: for students with visual impairments, | added voice instruc-
tions and tactile prompts (e.g. printed cards with texture).

A month into the experiment, | noticed an increase in student engage-
ment: 80% of students actively participated in group assignments, and
students with special needs showed an improvement in vocabulary recall
(an average of 60% over the initial test). Students with speech impair-
ments became more confident in using voice technology, and students
on the autism spectrum began to interact in pairs. Teachers noted that
the adapted materials and training helped them better understand their
students’ the needs.

The experiment of implementing adapted English language teaching
methods in an inclusive classroom lasted three months, and | have com-
pleted data collection to evaluate its effectiveness. | used midterm and
final tests, engagement observations, and surveys of students, teachers,
and parents to analyze progress. The results show significant improve-
ments in language skills, social inclusion, and motivation, although some
aspects require further development.

Results and discussion. The results were collected in three main
areas: language competence, social engagement, and satisfaction of par-
ticipants in the educational process. For objectivity, | compared the initial
and final indicators using adapted tests, as well as qualitative data from
observations and surveys. Below is a table 1 with the main quantitative
results, followed by a detailed description of each indicator.
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Table 1. Quantitative changes in results

Indicator Initial level | Final level | Change |Comments
(average, (average, |(%)
%) %)
Vocabulary 40 78 +35 Students mastered 80%

of the target vocabulary
(topics "Daily Routines",
"Hobbies"). Students
with speech impairments
showed less progress
(+20%)

Listening skills 35 65 +30 Most students improved,
but students with hear-
ing impairments depend-
ed on subtitles.

Reading skills 45 80 +35 Adapted texts (larger
font, simplified phrases)
contributed to progress.
Speaking skills |30 60 +30 Students on the autism
spectrum have begun to
participate in dialogues,
but progress is incon-

sistent.
Social 50 85 +35 80% of students were
engagement actively working in

groups, including chil-
dren with special needs

Students 60 90 +30 Survey showed that
satisfaction students on the autism
spectrum felt more con-
fident and motivated

Teachers 55 25 +30 Teachers noted im-
satisfaction proved interaction with
students after trainings
Parental 50 80 +30 Parents highly appreci-
satisfaction ated the individual ap-

proach and feedback

The initial level of vocabulary (40%) reflected the students’ low knowl-
edge base, especially for those with special needs. The final result (75%)
was achieved through the use of Quizlet with multimodal flashcards and
differentiated tasks. Students with speech impairments showed less pro-
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gress (+20%) due to pronunciation difficulties, which requires additional les-
sons with a speech therapist.

The improvement in listening of +30% is associated with the use of vide-
os with subtitles and audio recordings with clear diction. However, students
with hearing impairments depended on visual cues, indicating the need for
further adaptation of materials.

A significant improvement in reading skills of +35% is due to the use of
adapted texts and visual cues. Students with cognitive difficulties showed
stable progress thanks to templates and teacher support.

An increase of +30% in speaking was noted by most students, espe-
cially in group dialogues. Students with autism spectrum disorder began to
participate in discussions, but their progress was erratic due to emotional
barriers. Voice technology helped students with speech impairments. The
35% increase in social engagement reflects the success of group activities
and games such as Match the Action. 80% of students, including those with
special needs, actively interacted in pairs and groups, which contributed to
their social inclusion.

The survey showed that student satisfaction increased to 90%, with
students feeling comfortable and motivated by the interactive activities and
supportive environment. Children with special needs noted that the adapted
materials helped them “feel like everyone else”. Following training on inclu-
sive methods, 85% of teachers noted improved interaction with students and
confidence in using technology, although some noted a lack of time to pre-
pare materials. Parents (80%) highly appreciated the individual approach,
regular feedback and noticeable progress of their children. Some parents of
children on the autism spectrum asked for more socialization activities.

In addition to the quantitative data, | noted several important trends in
qualitative observation:

Interactive games and group assignments increased interest in lessons.
For example, a student with a hearing impairment who initially avoided com-
munication became a leader in one of the game activities, a result of in-
creased motivation.

Collaboration was improved. Teachers, psychologists, and parents be-
gan to interact more actively, which improved support for students. For
example, a speech therapist helped to adapt assignments for students
with speech impairments. Some students with autism spectrum disorders
periodically lost concentration, which requires additional behavior man-
agement strategies. Teachers also need further training to work with chil-
dren with diverse needs.
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Recommendations. The pilot showed that the use of universal learn-
ing design, differentiated methods and technologies significantly improved
students’ language skills and social inclusion. However, sustainable pro-
gress requires:

1. Additional resources to adapt materials (e.g. more audiovisual aids).

2. Regular training for teachers on how to manage an inclusive class-
room.

3. Individualized support for students with autism spectrum disorders
and speech impairments.

These results will form the basis for further recommendations on scal-
ing the approach in other schools.

Conclusion. The conducted experiment shows that English serves as
an important tool for social and academic integration, but traditional teach-
ing methods often do not meet the students’ diverse needs in an inclu-
sive environment. The experiment showed that an adapted methodology
based on universal design for learning (UDL), differentiated approaches
and modern technologies such as interactive platforms significantly in-
crease the accessibility and effectiveness of learning. The results demon-
strate an improvement in the language skills, motivation and engagement
of students, including those with special educational needs. An interdis-
ciplinary approach combining pedagogy, psychology and technology has
proven its value. However, the inconsistent progress of students with au-
tism spectrum disorders and the teachers’ limited training requires further
work. For sustainable results, it is necessary to increase audiovisual re-
sources, organize regular training for teachers and develop support strat-
egies for students with emotional barriers. The obtained data confirm the
potential of the methodology and create a basis for its implementation in
other schools.

The study’s novelty lies in the comprehensive methodology’s devel-
opment and testing that integrates UDL, technology and an interdiscipli-
nary approach adapted for inclusive classes, taking into account Russian
realities. Unlike traditional approaches that ignore the diversity of needs,
the proposed methodology provides individualized learning, which is con-
firmed by the significant progress of students with speech, hearing and
autism spectrum disorders. The relevance of the study is due to the
growing need for inclusive education, where English plays a key role in
social integration. The problems of teachers’ insufficient training and lim-
ited access to technology, identified during the experiment, emphasize
the need for systemic solutions to ensure equal educational opportunities.
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MHKIMIO3UBTI BINIM BEPYAE AFbIJILWbIH TINIH OKbITY

Tyninaeme. ArbINWbIH TifiH MHKNO3MBTI GiniM 6epy argarbliHAa OKbITY — CTy-
OEHTTepAiH apTypni KaXEeTTINIKTEPIH eckepyai Tanan eTeTiH e3ekTi macerne. Maka-
napa wert TiniH oKy kesiHae epekiue 6inim 6epy KaxeTTinikrepi 6ap 6ananap yLwiH
OKy MpoueciH ymbiIMAacTblpyablH epekweniktepi kapacTbipbinagel. Oky maTe-
pvangapbiH 6eiimaey, capanaHfaH aficTepAi KonaaHy eHe Konannsl opTa Kypy
Tacinaepi TangaHagbl. OM6eban okbITy AnsariHbiH (UDL) eHrizyre xeHe UHTepak-
TMBTI nnatdopmanap MeH 6erimaenreH KocbiMLLAnap CUSKTbl 3amMaHayyn TEXHO-
norvsnapabl navganaHyra epeklwe Hasap aygapbinagbl. Makanaga WHKM3UBTI
CbiHbINTapAa TWiMAi XyMbIC iCTEN anaTbliH MyFanimaepai gaspnayablH, CoHOan-
-aK aTa-aHanapMeH XeHe MamMaHOapMeH e3apa opPeKeTTeCTIKTiH MaHbI3Oblnblfbl
KepceTinreH. 9aicteme MeH Taxipubenik mbicangapabl Tangay HerisiHge Tingik
Oarapinapabl AaMbITyFa XaHe aNeyMeTTIK MHKIIo3WsAFa biknan eTeTiH KormKeTiMai
XKoHe TWiMAi aFbINWbIH TifiH OKbITY XYWECIH Kypy GOMbIHLLIA YCbIHLICTAP YCbIHbI-
nagbl. Makana uHkno3uneTi Ginim 6epyai kakcapTyFa yMTbinaTbiH Negarorrapra,
FbINbIMU KbIBMETKEpriepre XeHe oKy OpblHAapbIHbIH 6aclublnapbiHa apHanfaH.
TyniHai ce3pep: MHkNO3MBTI Giniv 6epy, am6eban Ginim 6epy AnsaiiHbl, maTe-
puangapabl 6erimaey, 6iniv 6epy TexHonorusinapel, capanaHfaH agictep, aney-
METTIK MHKM03US.
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NMPEMNOOABAHUE AHITIUACKOIO A3bIKA B UHKIMIO3MBHOM OEPA30BA-
HUA

AHHoTauwms. NpenogaBaHne aHrMUIACKOrO A3blKa B YCNOBUSX WHKITHO3MBHOMO 06-
pasoBaHusa SIBNSETCS akTyarnbHoW npobnemoii, Tpebytollen ydyeTa pasHoobpas-
HbIX NoTpebHoCcTen yyawmxes. B ctatbe paccmaTtpuBatoTcs 0CO6GEHHOCTM OpraHu-
3auun obpasoBaTenbHOro npolecca Ans getern ¢ ocobbiMn 06pasoBaTenbHbIMU
NOTPEOHOCTAMU NPU U3YHEHUN UHOCTPAHHOMO A3blka. AHANM3MPYTCS NOAXOAbI
K agantauumm yvebGHbIX mMaTepuarnoB, UCMOMb30BaHWIO AUDdEPEHLIMPOBAHHbIX
METOAMK U co3faHuio nopgaepxusatollen cpeabl. Ocoboe BHUMaHWe yaoenseTcs
BHEPEHMIO YHMBEpCcarnbHOro y4ebHoro npoektmposanus (UDL) n ncnonb3oBaHuto
COBPEMEHHbBIX TEXHOMOTNIA, TaKNX Kak WHTEePaKTMBHbIE MraTdopMbl 1 aganTuBs-
Hble NpUNOXeHusa. B ctatbe nogvepknBaeTca BaXKHOCTb MOArOTOBKWU ydYUTENEN,
CMocobHbIX aheKTMBHO paboTaTb B MHKITIO3MBHbLIX Kaccax, a Takke B3anmo-
OEeNCTBUS C poauTensiM1 1 cneumnanuctamu. Ha ocHoBe aHanvsa MeTodonornm u
NpaKkTU4eCcKrX NPMMEepPOB NpeanaratTca pekoMeHAaLumn No co3aaHnio AOCTYNHON
1 3pPEKTMBHOM CUCTEMbI OBYYEHUS AHITIMACKOMY S3bIKY, CMNOCOOCTBYIOLLEN pas-
BUTUIO S13bIKOBbBIX HABBLIKOB W COLManbHOM MHKMO3MK. CTaTbsa agpecoBaHa neja-
roram, Hay4HbIM COTPYAHMKAM U agMUHUCTpaTopaM obpasoBaTenbHbIX yYpexae-
HWUA, CTPEMSLLIMXCH K COBEPLLEHCTBOBAHMIO MHKMO3MBHOIMO 06pa3oBaHus.
KniouyeBble cnoBa: VHKMO3VBHOE 06pa3oBaHue, yHUBepCarbHbI y4ebHbIi au-
3aViH, aganTauusa matepuanos, obpa3oBaTernbHble TexHonorun, auddepeHumnpo-
BaHHblE METO/bI, CoLManbHas MHKIO3NS.
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